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Introduction

The field of educational research seems to be guided by dozens of models for how to engage in inquiry. In many ways, this diversity of opinion about what counts as knowledge is held against education as evidence of an immature, weak domain of investigation. This course will take the diversity of ways of knowing as evidence of the robustness and generative nature of the education research domain, and will explore whether there are productive ways of thinking about common threads that can begin to define transformative inquiry in education research. 

Over the course of the semester, we will explore the wide world of research approaches in education, including experimental and quasi-experimental design, historiographic, critical race theory, ethnographic, philosophical, single-case study, and design-based work. We will attend carefully to methods, but our central focus will be on how the research engages us in the core questions of education, learning and the world. The goal here is to use the scholarly diversity of education research as a fertile ground for issues related to the overall purpose and practice of educational research. 

The course will be designed around exemplary ways of knowing in education research, and will involve reading and discussing seminal works that define and illustrate methods if inquiry in compelling areas. As luck would have it, here at UW-Madison we are fortunate to work in one of the top Schools of Education in the world, and our faculty and researchers will share with us their motivations, methods and findings. Students will have the opportunity to participate in and lead debate and discussion about the ideas presented by these speakers (and within the readings). 
Required Texts

Available at on-line through the course site. Sometimes you might be asked to find some articles on your own (through the UW libraries articles database search), or links may be emailed to you. Please check your UW e-mail account frequently for updates and information about the course assignments.

Class Format

This course will meet once per week. The course wiki will furnish the location for a majority of the administrative tasks (e.g. assignment submission and grading, group coordination, assignment posting) as well as a virtual space for group members to discuss and plan research projects. Since we will use the course site extensively, access to an Internet capable computer is a requirement for successful completion of the course. Megan will send you an email “invite” to join the course wiki. You will find the wiki’s url there. 

The DRP course will have three major opportunities for you to participate: Panel Discussions; Research Essays; and Reaction Papers. 

Panel Discussions

The course will be organized around five panel discussions with faculty from around the School of Education. The panels will be organized around topics designed to spark cross-disciplinary and cross-methodological discussions about key themes in contemporary education research, including: digital media and literacies; testing and accountability; early childhood and elementary education;  the reform of student services; and the effects of poverty on education. The panels will culminate in a student-led discussion designed to engage faculty in spirited discussions of their work.

Each panel will unfold over two or three weeks.  In the first week, we will read one of two papers or chapters designed to shape our inquiry in the panel topic.  In week 2, we will read a resaerch paper from each faculty member, and organize groups that will develop questions to ask for the panel discussion. In week 3, the faculty members will visit the class and answer our questions. Your participation in the panel discussions will constitute 25% of your final grade.
Research Essays

Each student will write a 12-15 ppg essay on how one of the topics we discussed during the course influenced a research issue of interest. The essay will consist of a) a reflection of how the student was thinking about the issue prior to the panel discussion/preparation (with relevant literature citations); b) how the faculty panel discussion/preparation shaped understanding; and c) revised research interests/expectations/methods/ideas as a result of the class discussion. We will discuss the papers and assign topics and the structure of the paper toward the beginning of the semester. We will decide on project parameters and expectations for the course project in class. The research essay will constitute 25% of the final course grade.

Attendance and Discussion
Attendance is a very important aspect of this course. We will take attendance for each class meeting. Unexcused absences will have an adverse effect on your course grade. Absences due to illness and religious observance are other matters, entirely. Please email Megan Anderson (mmanderson7@wisc.edu) as far in advance as possible if you are going to be absent. Attendance and enthusiastic class participation will constitute 50% of your final grade.
The typical class meeting will consist of a discussion of the required class readings.  Successful class discussions also involve tolerance and respect for the diversity of opinions expressed by your colleagues. While overt expressions of intolerance, such as sneers, eye rolling and dismissive gestures, are clearly objectionable, more subtle behaviors, such as zoning out or dominance of class discussion are also not acceptable.  St. Thomas Aquinas argued that people are naturally civil and rational given the appropriate social arrangements. Let’s create this arrangement together so our civility and rationality can blossom for all to see.   

Full Inclusion

We would like to ensure that students with disabilities are fully included in this course. If there are any special accommodations that you require please let me know at the beginning of the semester or as they arise throughout the semester. I will work to enable your full participation in all class activities. Any information shared with me will be held in strict confidentiality to the greatest extent possible. Please let us know if you need any special accommodations in the curriculum, instruction, or assessments in this course to enable you to fully participate. We will try to maintain the confidentiality of the information that you share with me. Please contact us as early in the course as practicable. You may also contact the McBurney Disability Resource Center, 905 University Avenue, Madison (263-2741) if you have questions about campus policies and services.  

Grading

Grades for the course will be calculated according to the University of Wisconsin grading scale. Class work will count in the following proportions toward your final grade:

Panel Discussions
25%

Research Essay
25%

Attendance and Participation
50%

Course Schedule and Readings

Panel 1: Digital Media and Learning  Feb 6
Halverson, R & Halverson, E. (2011) Education as design for learning: A model for integrating education inquiry across research traditions. In C. F. Conrad & R. C. Serlin (Eds). Sage Handbook for Research in Education: Engaging Ideas and Enriching Inquiry (2nd Ed.). Sage: Thousand Oaks, CA.  

Jenkins, H., Purushotma, R., Clinton, K., Weigel, M., & Robison, A. (2007). Confronting the challenges of participatory culture: Media education for the 21st century. MacArthur Foundation Digital Media and Learning White Paper Series. Accessed October 15, 2010 at http://newmedialiteracies.org/files/ working/NMLWhitePaper.pdf.
· Kurt Squire 

· Erica Halverson

· Dawnene Hassett

· Rebekah Willett 

Panel 2: NCLB, Testing and Accountability  February 27
Cole, M. (2010). What’s Culture Got to Do With It? Educational Research as a Necessarily Interdisciplinary Enterprise. Educational Researcher 39 (6) 461–470.
Feuer, M.J., Towne, L., &  Shavelson, R. J.  (2002) Scientific Culture and Educational Research. Educational Researcher 31(4) 4-14.

· Bill Reese
· Doug Harris

· Chris Thorn 
Panel 3: Student Services, Equity and Special Education March 19
Artiles, A. (2011). Toward an Interdisciplinary Understanding of Educational Equity and Difference: The Case of the Racialization of Ability. Educational Researcher 40(9) 431-445.
Fuchs, D. & Fuchs, L. (2006). Introduction to Response to Intervention: What, why, and how valid is it?  Reading Research Quarterly 41(1). 93-99   
· Julie Mead

· Colleen Capper

· Aydin Bal
Panel 4: Childhood and Education April 9
National Institute for Literacy. (2008) Developing early literacy: Report of the National Early Literacy Panel. National Center for Family Literacy. 
Smagorinsky, P. (2009). The Cultural Practice of Reading and the Standardized Assessment of Reading Instruction: When Incommensurate Worlds Collide. Educational Researcher 38 (9) 522-527.
· Beth Graue

· Anita Wager

· Chuck Kalish

· Nancy Kendall 

Panel 5:  The Effects of Poverty on Education April 30

Duncan, G. J.  & Murnane, R. J. (2011). The American dream: Then and now. In G. J. Duncan and Richard J. Murnane (Eds.) Whither Opportunity? Rising Inequality, Schools, and Children’s Life Chances. Russell Sage: San Francisco. 3-23.
Lee, C. (2010). Soaring Above the Clouds, Delving the Ocean’s Depths: Understanding the Ecologies of Human Learning and the Challenge for Education Science.  Educational Researcher 39 (9) 643-655.

· Kimber Wilkerson
· Pete Miller

· Carl Grant

